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ABSTRACT

Frustration by teachers, parents, and students
observed by using traditional homework methods was the
problem that prompted this study.

This study examines

whether setting individualized attainable goals are more

effective than assigning traditional homework.

The author

uses the term 'goalwork' to describe individualized goals
set by teacher and student which are practiced in place of
traditional homework.

An urban community elementary

school, which used 'goalwork', and its school district,
which implemented traditional homework practices, was
compared to determine if there was a significant

relationship between the implementation and use of
'goalwork' and district benchmark assessments.

The

elemeritary school which implemented 'goalwork' instead of

traditional homework practices had a higher percentage of

proficient students on the English Language Arts district
benchmark assessments. Implications from this research
include teaching practices with goal setting.

Educators

may consider using 'goalwork' as a means to review school
districts' homework policies and to further support

professional learning communities.
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CHAPTER ONE

INTRODUCTION

Introduction
The research foci revolve around the following
questions: Is there a significant relationship between the
implementation and use of "goalwork" and district benchmark

assessments?

Is setting attainable goals and using a means

of reaching those goals more effective than traditional

homework?

Would giving "goalwork" create an alternative to

traditional homework?

Homework is a valued, time honored part of how our
society views what school should entail.

Parents ask their

children daily if they finished their homework.

society expects teachers to give homework.

Our

We base our

beliefs that the more homework a child is given, the
greater the knowledge that will be instilled.

Homework is

never questioned, but is expected as part of a child's rite

of passage throughout his or her school years.
The reality is that although homework is valued,

homework is often a topic of frustration.

Teachers,

parents, and students complain about homework in one way or
another.

These stakeholders believe that homework is
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important for the student's academic success.

Cooper

defines homework as any task assigned by schoolteachers
intended for students to carry out during non-school hours

(Cooper, 1989). Homework can allow students to review and
can be useful as an extension of what has been taught if
students understand the concept.

Homework can also be seen

as another obstacle for a struggling student.

Students can become frustrated with homework for
several reasons..

Voorhess (2011) discussed that teachers

need to be cognizant of students' reading levels in order

to offer appropriate homework.

Reading comprehension

worksheets become extremely difficult to complete if the

student cannot read it at their independent reading level.
The student may not be able to read fluently or understand
the academic knowledge at an independent level.

Students

may not fully understand the concept, but is expected to
"figure it out" without any teacher support.

English

Language Learners may not be able to understand the
vocabulary that is used.

Students may also not have a home

environment that helps promote academic success.

These

types of frustrations can lead to incomplete homework

assignments which can further lead to disciplinary actions.
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Parents also have concerns regarding homework.
society, one or both parents work.

As a

Some families are not

able to set time aside to help with their child's homework
for longer than 20 minutes.

Families may have other

hardships that distract from being able to support homework
support, such as financial and family matters, or dinner.
Homework may not be the top priority.

Families also may

not be able to understand how to help their child with
homework for other reasons.

Standards that were taught in

higher grades when parents were in school are now being

taught in elementary.
as well.

Concepts may be taught differently

Parents that speak or read another language may

not be able to understand how to help their child.

Families want to help their child and realize how important

education is, but simply cannot help.
Teachers also have their frustrations with homework.

Teachers expect their students to master what has been

taught.

concepts.

Homework is viewed as a way of reviewing key
However, students return the assignments with

many mistakes, incomplete, or carelessly done.

Teachers

complain that students still do not understand the concept

better.
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Homework needs to be thought about in a different

light.

Extraneous factors such as incomplete homework,

frustration, or no support cannot be controlled.
Neutralizing the challenges of homework can prove to be

beneficial to all.

It can help to alleviate the problems

that homework brings to the teachers, parents, and the
students.

Creating concrete, feasible, attainable goals

that meet the needs of students can be an alternative to
which can impact academic achievement.

These goals need to

be meaningful for the student, modified by the teacher, and
allow the family to support the child's academic success.
The goals allow students to gain personal academic

achievement because they become stakeholders in their own

education.

Homework that is transformed to promote student
success, create goal-setting while differentiated to meet

the student's needs, can become attainable, and meaningful.

If students understand what goals they are to reach with
their homework, then students can improve academically with

something that is more concrete and feasible.

Thus, the

inception of goalwork, as implemented at an elementary
school,, helps to neutralize challenges outside of school
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and students will become critical stakeholders in
increasing, their personal academic achievement.
Goalwork

Nine educators,, including the principal, had the
opportunity to go to the No Excuses University Conference
in 2009.

During a breakout session, the principal stated

to the presenter how she hated homework and a lively
discussion ensued regarding the role of homework.

Further

discussion lead to the decision by the principal that she

would give carte blanche to her staff and give them an
opportunity to explore other options to homework.

Thus,

goalwork was conceived.

Goalwork is defined as individualized practice that
helps to meet the goal of the student which is set by the
teacher and the student. Reading twenty to thirty minutes
nightly is a non-negotiable part of goalwork as agreed upon

by the school's community.

Although there are many ways to

give goalwork, the process for goalwork is usually the
same.

Students in classes that are given goalwork followed a
specific plan for goal setting.

Each student meets with

the teacher at the beginning of each week, month, or

beginning of a unit to reflect upon progress toward
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standards.

With that in mind., the teachers and. students

set individual goals in reading and math.

Prior to the

goal setting conference,, many intensive instructional
experiences on how to work on goals at home, either with a

parent or independently (i.e., flash cards for math,
computer resources, and/or supplemental materials from

school) have occurred in order for the. student, to use these
skills for goalwork.

For a period of time determined by

the grade level or student's skill, students work on their

goal at home, as well as read for 20 minutes each night,

keeping a reading log.

At the endpoint, teacher and

student meet again to assess progress toward goals.

If a

student demonstrated mastery,, teacher and student develop a
new goal in a new area.

If they did not meet the target,

the pair review,, revise the goal, and develop new practiced
activities to further differentiate the goalwork to help

meet the student's need.

Students in the same classroom

may have the same goalwork, but is differentiated for

students that need strategic support, intensive support, or

a more challenging goal.
One example of goalwork comes from learning

multiplication facts.

A fifth grade student may not know

all his or her facts.

After testing the student,, the
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teacher concludes that the student only knows 2s, 3s,_ and

4s multiplication facts.

The teacher and student discuss

that the goal would be to know all multiplication facts to

starting by mastering the 5s.

The goalwork the student has

would be to master the 5s multiplication facts by a set
date by whatever means the student and teacher discussed.

Flashcards, writing down the facts,, internet resources,, or
songs are ways the student can master it.

time.,, the teacher, assesses the student..

After the set
Lf the student,

masters the multiplication facts, a new goal is set.

If

the. student does. not.,, the teacher, can then, decide how the
concept can be differentiated to help support the students

goal.
An Alternative Perspective
This research offers an alternative perspective to

traditional homework.

Districts and sites will be able to

give students something that is of value and can be
measured to determine if students understand specific
academic content which supports professional learning

communities.

Students with special needs will also benefit

to achieve their personal goals as well.

Families will be

given an opportunity to support their child because
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homework will not become burdensome but a stepping stone

towards reaching their child's goalThe research question addressed in this study is

whether there is a significant connection between the
implementation and use of goalwork and district benchmark
assessments.

Is setting attainable goals and using a means

of reaching those goals more effective than traditional
homework?

Would giving goalwork create an alternative to

traditional homework?

8

CHAPTER TWO

LITERATURE REVIEW

Literature Review

Educational research suggests that there is little or
no effect t.h.a.t. homework leads, to student. achievement (Kohn,

2006).

Differentiated learning instruction is necessary

for students, to. achieve, individual academic, success. (Allan
& Tomlinson,. 2.0.0.0.) ._

Students need, intrinsic -motivation -in

order to put value in what they are trying to accomplish

(Brimijoin, 2005).

Attainable goalxsetting can offer

positive,, powerful intrinsic motivation which can lead tof

academic success for students.

Goalwork helps .to

neutralize challenges,, differentiates independent practice

for the individual,, and. Leads, to. -intrinsic -motivation
because it is a personal,, attainable goal.
The three major areas of focus in the literature

review that build on the benefits of goalwork include: 1)
homework effectiveness,. 2) differentiated learning
instruction,, and 3) the effectiveness of goal setting.
Homework Effectiveness

There is no evidence that proves that homework

assigned to students in the elementary school system
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provides a significant benefit (Kohn,. 2006) .

According to

Kohn, the only effect has been negative in that students
with more homework have a less positive attitude.

Homework

becomes burdensome for students and parents alike.

The

values that homework was thought to benefit, such as
building character, self-discipline, and perseverance are
not evident.

Kohn (2.00.7). also claims that, in addition to

-little academic benefits, there are no studies that, confirm,

the non-academic benefits of homework on increased study
habits or character either.

He does suggest that

individualizing homework to students can keep it a positive

experience as well as moving away from the grading of
homework and move towards sharing and reflecting upon the

homework.
Kohn (20.06.) recommended alternatives, for traditional

homework.

Consulting students in the decision making

process allows for more buy in to the topic.

Students can

design or create their own assignments rather than using
worksheets.

Work can be individualized.

Kohn also

suggested to stop grading homework or to not assign
homework and see what effects on students' achievement
occur.
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o.oper,.
C.

Robinson,, and Patall (2006) discussed homework

effectiveness along with student achievement.

The

researchers did not find strong evidence to suggest that

there was a correlation between homework and student
achievement in lower elementary grades.

They noted that

although homework showed value in upper grades, it did not
show effectiveness in lower elementary grades.

Cooper,

Patall, and Robinson suggested that homework at the

elementary level may be used for other reasons beside
academic achievement.

As stated in their research

"teachers may use homework for other purposes in earlier
grades because they are aware of its limited potential for

improving achievement" (p.50).

This is significant because

it questions why homework is given at an elementary level.
Homework is valued because it is believed to reinforce

learning.

Instead, homework cannot be used to measure

academic success if it does not show effectiveness.

Haas (2008) has reflected on the value of homework as
well.

A key question to consider is whether everyone has

the same definition of homework and what is the purpose of

it.

It needs to be taken into consideration the amount of

time, type of support (at home and as an instructional

tool), and if the homework is meaningful.
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Further, Kohn

(2.007) .offers suggestions to school administrators such as

rethinking school district's homework policies, reducing
the amount of homework,, and rethink the quality rather than
the quantity of homework.

In light of their research,. Bempechat, Li, Neier,
Gillis, and Holloway (2011) addressed how low-income

students perceived homework.

They considered high

achievers and low achievers in the ninth grade that came
from low-income families.

Students were asked what their

views were in regards to homework as being valued and the
quality of it.

Students in the Bempechat, et.al. study all believed
in some point that homework had little value,, particularly

worksheets and can be boring.

Students' also discussed that

they needed additional guidance and support for homework.
Support included to help motivate the students into doing

homework as well as to help students academically to

accomplish homework (p. 272)

The authors of this study

also noted that parental involvement is a key component in
the success of homework and schools should consider

educating parents to help support their children.
(Bempechat, et.al., 2011)
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In .summary, homework needs to have meaning in order to

be effective.

Students need to have their own personal buy

in to believe that they are getting, some value out of doing
homework.

The amount of time that is spent on homework

also needs to be taken into consideration.

The quality

rather than time or quantity of the homework is what makes
homework effective and more connected to students'

learning.

Differentiated Learning
Teachers educate students with diverse needs.

Differentiating instruction leads to students being able to
learn effectively at their own level.

Several different

practices help guide students to learn more effectively at
their own level.

Several different practices help guide

students to learn more effectively.

Visual aids,,

manipulatives, promoting student engagement, teaching at

the student's zone of proximal development and addressing

the student's learning style all address differentiating
instruction (Allan & Tomlinson, 2000, Huebner, 2010).

Anderson stressed that teachers provide opportunities
and a learning environment in which children are not

excluded (Anderson, 2007, p.50).

Teachers take into

account the learning style of the students with what the
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teachers know about them.

Teachers adapt to what students

need in order for students to acquire the knowledge that

they need to learn a concept or skill.

In using

differentiated instruction, teachers and students have an
alternative way of learning.

Anderson suggested that along

with continual assessments and responsive educational

programs, differentiated instruction helps support the
learning of students.

(Anderson, 2007)

Brimijoin (2005) concluded that teachers that use
differentiated instruction use many different means for a
diversified class.

Ongoing assessments, appropriate

strategies,, and flexible tasks are some examples teachers

may use.

Informing instruction and respectful tasks are

other critical components.

Teachers use informed

instruction to modify instruction or assignments to meet
the needs of the students.

Respectful tasks help to create

experiences that are of importance and value for the

students, which will then lead to .academic achievement.

(Brimijoin, 2005)
Vatterott (2010) connects differentiating homework

when establishing five characteristics to meaningful
homework.

Homework needs to be purposeful and students

need to feel a sense of ownership with what has been given
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t.o them.

Also, homework needs to efficiently demonstrate

the standard the student needs to understand and have an

aesthetic appeal.

Lastly, homework needs to feel competent

enough to complete the homework on his or her own.
A student will feel competent if the homework is

differentiated to meet his or her needs.

Vatterott

explained that students that are struggling would benefit

with questions that have fewer steps, questions, or have

less reading.

Simplified instructions or work can also

help students become more successful..

Students may

accomplish more if the work is at their level.

Vatterott (2009) believed that homework can also be
differentiated in two ways, by difficulty or by the amount

of time a task is completed in.

Student levels of

difficulty can be determined by their zone of proximal
development.

Vatterott stated that through using pre

assessments,. anecdotal observations or performances on past
homework, a teacher can decide where a student can complete
a task successfully.

Amount of time is another way

students' homework can be differentiated.

The teacher can

assign a task and have the students finish what they can

within a specific amount of time. Although the task maybe
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easy f.or one and more difficult for another,, a set time is

still established for the task .(Vatt.er.ot,. p- 107-108)..
Goalwork can be created through differentiating

based on the student's needs.

Students learn more

effectively through their own learning styles.

Homework

needs to address the students' independent learning level.
Worksheets or rote tasks to know the skill may work for

some students, but not for all-

There are many different

ways to learn a skill and not all ways fit for each person.
Tasks can become more meaningful and students can gain the

knowledge they need if given options.

Struggling students

can benefit from differentiated homework because it can be

simplified.

Students that are proficient or advanced can

benefit because their task would be differentiated with
higher level thinking and problem solving skills. Teachers
need to be able to address the students learning style in

order for academic achievement to occur.

Goal Setting
"Goal setting is the process of establishing a

direction for learning" (Marzano, Pickering, & Pollack,
2011,. p.93).

It helps to define what a teacher wants from

his or her students.

It helps in understanding what a

student needs to accomplish and gain from a task.
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A goal can be implemented daily,, weekly, or monthly.

The .goal is mastered once the student is able to grasp the

concept.

It needs to be modified to meet the needs of the

student (Tomlinson & Allan., 2.0 0.0).

.Creating a feasible

goal that students can attain is possible with the adequate

support from the teacher .and the student's understanding, of

what the goal entails.

Marzano, Pickering, and Pollack stated one way
students can set goals is by using a contract which allows
students to feel in control of their academic growth
(2001),.

Swain (2005). investigated whether curriculum-based

measurements., along with goal setting was .effective in

increasing, student awareness of goals.

Using a small group

of 6th and 7th graders with learning disabilities, Swain came
to the conclusion that although students were not able to
set realistic daily reading goals on their own,, teachers

could support students in implementing realistic set of
oals.
g.

(Dohrman-Swain, 1998)
The current trend of Professional Learning. Communities

which encourages goal setting helps benefit the need of

redefining homework towards goalwork.

DuFour, DuFour,

Eaker, .and Many state as one of the three big ideas for

PLCs that there needs to be evidence of student learning
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This is done through SMART

which is through assessments.

goals which are .Specific, Measurable.,. Attainable.,.

TVs PLCs create these SMART

Realistic, and Timely (2006) .

goals that .are .purposeful,, we .can .also set goals with
students to find out if student learning is occurring.

Cunningham, Krull., Land., and Russel (2000) implemented
a research action project to examine how goal setting,
strategies are .used as an intervention for students..

She

found that students improved in their focus areas,

motivation.,, and problem solving, skills..

By haying students

set SMART goals,, they were able to have a meaningful

framework to value their time,, make a plan of action,, and
reach their academic goals.

Therefore,, one could conclude

that it is beneficial for teachers to implement goal
setting, as an intervention to increase student achievement
by revising, homework to goalwork-

This allows teachers to

take into account individual student needs and classroom

cultures, and not conform to a policy imposed upon them.
Students need that sense of ownership in order to
fully be motivated by the task given.

Student generated

homework that promotes ownership may include designing,
writing, or .creating methods to accomplish .a

task.(Vatterott, 2009)

Ramdass and Zimmerman (2011)
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contested that self-regulation techniques help students to

self-motivate., direct.,, and create goals when completing

Challenging or interesting homework motivated

homework.

students that were ask risk or struggling academically..
The authors suggested that using homework logs to help

teachers determine what is the best strategy or focus to

consider in helping to motivate or self-reg.ulate students
into .completing homework..

Self-regulating creates goals for students.

Ramdass

and Zimmerman studied .students from elementary to college
levels.

Fourth graders were taught how to monitor and

evaluate their learning style..

Then teachers helped

students set goals that were attainable.

Lastly, students

monitored their work .while reflecting on their learning..
The study showed that there was significant growth from
those that implemented these strategies to those that did
not participate (.2011) .

Goal

setting

a

is

necessary

tool

in

implementing

g.oalwork. Students should be stakeholders in their learning
experience.
students

in

Goals
order

being given to them.

should

for

be

them to

explicitly

discussed

understand why

a

with

task

is

Students themselves are experts as to

how they learn and can give great ideas as to how they will
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accomplish

the

task.

Goal

setting

documents

and

shows

evidence of whether or not students have learned the skill

the teacher wanted them to learn.

Conceptual Framework

Figure

2_.

Conceptual Framework

After reviewing the available research regarding

homework, differentiated instruction, and goal .setting.,

three lenses will be used to analyze the data (Figure 1.
Conceptual Framework)..

The lenses consist of.: homework

ineffectiveness,, the use of differentiating instruction,
and creating meaningful goal setting to establish goalwork..

Homework is ineffective in an elementary school
setting is the first lens that provides information
regarding the need to redefine homework.
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Homework, as it

is defined in our society, leads to frustration from the
student, teacher, and family.

It lacks focus for many

students that are unable to understand its academic

language, or concept that it is reinforcing.

According to

the research, it does not lead to student academic

achievement.

Differentiating instruction is the second lens that
provides information regarding how specific practices help
to improve student achievement.

Differentiated instruction

needs to be guided by the teacher, understood by the

student, and is used as a means of improving student

performance.

This research takes into account that all

learners do not learn the same way.

If instructional

practices and differentiated learning are taken into

account while creating goalwork, students can gain the

knowledge necessary to become proficient learners.
Goal setting is the third lens that sets goalwork

apart from homework.

Goal setting helps students to self

motivate themselves into learning the content.

Increased

student achievement is attainable with the support of the
teacher.

Goal setting that is intrinsically meaningful to

the student provides a path towards reaching attainable,

21

realistic goals.

occurs.

It is in these goals that learning

Thus, goalwork is the path towards academic

achievement .
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CHAPTER THREE
METHODOLOGY

Methodology
The focus for this research will revolve around these

main questions:

1. Is there a significant relationship between the
implementation and use of goalwork and district
benchmark assessments?
2. Is setting attainable goals and using a means of
reaching those goals more effective than assigning

traditional homework?
3. Would goalwork create an alternative to traditional

homework?
A quantitative methodology approach was used for this
study.

Quantitative methodology allows for the researcher

to use percentages and see patterns in the data derived

from the assessments.

A quantitative method approach

guides the researcher into determining whether there are

significant findings that can be taken from the scores.
In using this method, percentages in several different

areas can be examined from the school that implements
goalwork and the district's overall percentages for the
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I

Second Trimester Language Arts Benchmark during the 2010i

2011 school ye'ar.
i

Bar graphs were used to view the

differences in! percentages.
The objective of the research will determine whether

setting attainable goals and using a means of reaching
those goals arb more effective than assigning traditional
I

Percentages were looked

homework in th ree focused areas.

at for this study using the second trimester district

scores.

Overall test scores included subgroups, such as

reading comprehension, writing strategies, written and oral

conventions.

I
I

The second area focused on the subgroup
i

reading comprehension. At this school site, an emphasis in
i
reading comprehension was usually regarded as an important
essential standard that was focused on in goalwork.
i
Lastly, percentages of students that were considered
I

English Language Learners and African American population
were looked at;for this study.

The English Language

Learners makes up a large percentage at this school site
i

.and district.

I This is large subgroup is identified yearly

for California I Standards Testing.

The African American

I

population is another subgroup that although is a valuable
I

component, is vastly smaller and sometimes overlooked.
i
I
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Data was collected using the school district's data

base.

The data base, called OARS, Online Assessment

Reporting System, is used district wide.

It is used to

collect, report, and analyze assessment data from specific
assessments used throughout the district, such as the

district benchmark assessments, California Standards Test,
or CST, scores, and California. English Language Development
Test, or CELDT, scores.
The performances of grade levels second through fifth
and those throughout the district were analyzed using the

benchmark report component.

Bar graphs and percentages

were used to determine whether there was a significant
relationship between the district benchmark assessments and

the school that participated in goalwork and the schools

that do not.

The schools, teachers, and students names

were shielded for anonymity.
District Benchmark Assessments

Action Learning System, also known as ALS, is the
company the school district uses to form its district

benchmark assessments that are used each trimester.

Newly

adopted in 2009-2010 school year, benchmarks are made for
both language arts and mathematics.

A collaboration of

grade level teams determines which standards are assessed
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for each trimester the assessment is used.
all elementary school sites.

ALS is used at

The benchmark assessments are

set up similarly as the California Standards Test and can

be used to as an indicator as to how each student will
perform on the state test.

School Demographics

Figure 2. Student Demographics

The elementary site was located in an urban community.

This elementary school is comprised of preschool through
fifth grade.

There are 564 students enrolled at the school

and an additional 100 in its preschool.

The school has a

high Hispanic population, followed by African-American, and
Caucasian (Figure 2. Student Demographics).

There is a

kindergarten Special Day Class and an Emotionally Disturbed
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Special Day Class.

The school is located within a housing

community that also has a neighboring apartment complex

that feeds into the school.

In 2009, the school's API was

815, the second highest in the school district, and in
2010, it increased to 816.

While it remains the second

highest school in the district, the school was placed on
the state's watch list due to inadequate gains and not

meeting a subgroup target.
The principal had been at this school site for the

past nine years.

The majority of teachers have been in

education for more than fourteen years.

Many of the

certificated employees have been at the site since its
opening in 1992.
This school site is part of the. No Excuses University

Network (NEU), which is part of Turn Around Schools,
created by Damen Lopez.

This school has been part of NEU

for the past two years.

Their involvement in the

aforementioned program was necessitated by their need to

close the achievement gap for their subgroups and increase

accountability for learning.

The network's core belief is

that all students deserve the opportunity to be prepared to
go to college, if they choose to do so, and it is our
responsibility to make this happen.
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The school goal is for

every student to become proficient or advanced in reading,

writing, and math.

The essential components of this

network are standards alignment, assessment, data analysis,

interventions, collaboration, and fostering a culture of
universal achievement.

As part of NEU, the elementary

school promotes college readiness.

Their vision statement

is as follows: The Elementary School's Community is

committed to doing whatever it takes for students to

instill a love of learning, foster intrinsic motivation,
and support success by setting achievable personal goals.

NEU Network has been used to help support schools that are
considered turnaround, or transformation schools.

Although

this elementary school is not considered a low performing
school, it utilizes the NEU approach to ensure its meeting

the needs of all its students and the community.

Positionality

Upon returning from the No Excuses University

conference in 2009, I have immersed myself in doing
whatever it takes to meet the needs of my students.

As a

teacher, I set up trimester, monthly, class, and personal

goals for my students.

Informally, I was able to see my

students flourish because they understood what was expected
of them and what their goal was to move them to the next
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step.

Parents welcomed the idea of goalwork because they

also saw a difference in their student.

Currently, I am an Intervention Coordinator at this

school site.

I use data gather through OARS to develop
I meet with

intensive intervention programs at my site.

grade levels to analyze the data and set new goals for
teachers to address in their instruction.

I also meet with

our Student Intervention Team to discuss what strategies

can be implemented for a struggling student.

In all

levels, I am using goal setting as a means to help meet the

needs of the students at the school site.

Using the data to create goals with grade levels,
teachers, and students has opportunities for academic

success.

Intrinsic motivation and goal setting, called

goalwork, has opened a new academic language at our site.
Goalwork makes this language open to all and opens a

pathway for our students to meet their goals.
Benefits

The benefits to this research is to further the

success of its students at this elementary school.

The

students would continue to prosper in their knowledge by

continuing to strengthen their personal academic goals.
Students would benefit because goalwork is intrinsically
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motivating because there is only one objective that the
student needs to master for success.

Students that need to

be challenged can also benefit from goalwork.

Their needs

can be met because all goalwork will be different with the

individual student in mind.
Teachers would also benefit from this research.

The

data can help guide their instruction and create a goal for
their students.

Using the data to modify homework can lead

to great benefits, particularly for students that are

struggling in different areas.

It also allows for teachers

to have very specific discussions with students and parents
on what the student needs to focus on.

Mastery of subjects

can be viewed concretely because the language of goalwork

and goal setting is in place.

Potential outside of this elementary school includes
restructuring the guidelines for homework used at this

school district, further research on the validity of

homework, and supporting other educational professionals
with the implementation of goalwork at their school site or

district.

Limitations
There are some concerns for the researcher regarding

the validity of the data.

There are few teachers that
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fully enforce goalwork instead of traditional homework.

Some teachers feel that it is valued but do not have the
time to create goals weekly.

Teachers often create

trimester goals or a universal goal for the class, such as

mastering all multiplication facts.

Traditional homework

called goalwork is often sent home instead.
Another concern is that it is too early in

implementation for data to fully support the value of

goalwork since the school site is continuing to pilot their
use of goalwork and goal setting.

Teachers have been

directed to implement school wide goalwork, but are allowed

to use it as they see fit.

Showing true validity that

goalwork is advantageous may not be seen because of the
different levels goalwork is used at the school site.
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CHAPTER FOUR

DATA ANALYSIS

Analysis
Demographic Results

Figure 3.

Urban Elementary 2nd-5th Grade Population

The urban elementary school that was used for this
study had 361 students assessed during their second

trimester of the 2010-2011 school year.

In second grade,

94 students were assessed, 88 students in third grade, 96
students in fourth grade, and 83 students in fifth grade
(Figure 3.

Urban Elementary 2nd-5th Grade Population) .
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There were three classes per each grade level, with

approximately 30-32 students in each classroom.

Figure 4.

Urban School District 2nd-5th Grade

Population

The school district had 11,692 students assed during

their second trimester of the 2010-2011 school year.

In

second grade 2,919 students were assessed, 2,883 students

in third grade, 2,947 in fourth grade, and 2,943 in fifth

grade (Figure 4.

Population).

Urban School District 2nd-5th Grade

Class sizes range with 30-32 students per

classroom and approximately 3-4 classes per grade level.
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Students assessed included those in mainstream
classrooms and Special Day Classes.

The school district is

considered a Title One school district, with the majority

of the population receiving free or reduced lunch.
Population subgroups include Hispanic, African American,
English Learners, and Socioeconomically Disadvantaged.

Data was collected through the use of Online
Assessment Reporting System.

A Benchmark Comparison Graph

report provided the information to compare the elementary
school's second trimester district benchmark assessments to
those elementary schools in the district.

Data was also

analyzed to measure subgroups in English Language Arts

which include Word Analysis, Fluency, and Vocabulary,
Reading Comprehension, Literary Response and Analysis,

Writing Strategies, and Written and Oral Conventions.

Data

was analyzed to also measure percentages based on students'

demographics such as Hispanic, African American,

Socioeconomically Disadvantaged, and CELDT levels. The data
collected provided me with the information to measure
students' academic performance on testing.
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Overall Scores in English Language Arts
The urban elementary school scored significantly

higher in the district benchmarks for the second trimester
than the school district according to the data (Figure 5.

Overall Scores in English Language Arts).

Figure 5.

Second graders

Overall Scores in English Language Arts

scored 46% proficient in the overall score in English
Language Arts compared to 36% district wide.

In third

grade, 62% at the school compared to 43% district wide were

proficient overall.

In fourth grade, 64% at the school

35

compared to 43% district wide were proficient overall.

In

fifth grade, 80% at the school compared to 57% were

proficient overall. An average of 18.25% more students at
this elementary scored proficient compared to district
wide.

Reading Comprehension Results
One key element for goalwork at this school site is

reading 30 minutes nightly.

The subgroup, reading

comprehension, data was analyzed to determine if this

aspect of goalwork was effective.

Figure 6. Reading Comprehension
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The urban elementary school scored significantly

higher in the district benchmarks for the second trimester
in reading comprehension than the school district based on
the data (Figure 6.

Reading, Comprehension) .

Second

graders scored 47% compared to 41% district wide were

proficient in reading comprehension.

In third grade, 69%

at the school compared to 54% district wide were proficient

in reading comprehension.

In fourth grade, 75% at the

school compared to 53% district wide were proficient in

reading comprehension.

In fifth grade, 90% compared to 71%

district wide scored proficient in reading comprehension.
An average of 15.5% more students at the school site scored

proficient compared to district wide.

English Language Learners Results
There are 2, 685 elementary 2nd-5th grade students at the

school district who are considered Intermediate English
Language Learners according to their overall CELDT scores.
There are 75 2nd-5th grade students at the elementary school
which are considered Intermediate English Learners.

The

data was analyzed for this subgroup because of this large

population represented at this school district.
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Figure 7. California English Language Development TestIn termediate Scores

The urban elementary school scored significantly

higher in the district benchmarks for the second trimester
for this population than the school district based on the

data (Figure 7.

California English Language Development

Test—Intermediate Scores).

Second graders scored 43%

compared to 31% district wide were proficient in reading

comprehension.

In third grade, 53% at the school compared

to 36% district wide were proficient in reading
comprehension.

In fourth grade, 30% at the school compared

to 18% district wide were proficient in reading
comprehension.

In fifth grade, 65% compared to 21%

district wide scored proficient in reading comprehension.

i

38

An average of 21.25% more students at the school site

scored proficient compared to district wide.

Hispanic Population Results
There are 9, 988 elementary 2nd-5th grade students at the

school district who are considered Hispanic according to

enrollment information.

There are 301 2nd-5th grade students

at the elementary school which are considered Hispanic.
The data was analyzed for this subgroup because of the

large population represented at this school district.

Figure 8. Hispanic Overall Scores

The urban elementary school scored significantly

higher in the district benchmarks for the second trimester
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for this population than the school district (Figure 8.
Hispanic Overall Scores).

Second graders scored 43%

compared to 33% district wide were proficient overall.

In

third grade, 60% at the school compared to 41% district

In fourth grade, 62% at the

wide were proficient overall.

school compared to 41% district wide were proficient

overall.

In fifth grade, 79% compared to 55% district wide

scored proficient overall.

An average of 18.5% more

students at the school site scored proficient compared to

district wide.

African Americans Results
There are 714 elementary 2nd-5th grade students at the

school district who are considered African American
according to enrollment information.

There are 25 2nd-5th

grade students at the elementary school which are

considered African American.

The data was analyzed for

this subgroup because of the lower size, overlooked

population represented at this school district.
The urban elementary school scored significantly

higher in the district benchmarks for the second trimester
for this population than the school district (Figure 9.

African American Overall Scores).

Second graders scored

75% compared to 42% district wide were proficient overall.
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Figure 9. African American Overall Scores

In third grade, 57% at the school compared to 38% district
wide were proficient overall.

In fourth grade, 67% at the

school compared to 48% district wide were proficient

overall.

In fifth grade, 75% compared to 58% district wide

scored proficient overall.

An average of 22% more students

at the school site scored proficient compared to district

wide.

Second grade through fifth grade students at the urban

elementary which implemented goalwork as an alternative to
homework scored significantly higher compared to district

wide.

On average, 18.5% more students were proficient

according to the second trimester district benchmark
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assessment in English Language Arts.

Hispanic and African

American students had a higher amount of students who were

proficient on this assessment at this school site.
Proficient scores mean that a student scored 70% or higher

on the district benchmark assessment.
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CHAPTER FIVE

CONCLUSIONS, IMPLICATIONS AND INSIGHT

Conclusions
'Vatterott argued that "our goal is to give students

methods that are purposeful for them, methods that work for

their learning styles" (2010, p. 11).

The concept of

goalwork offers to support them, the students, by

differentiating learning objectives to meet students' goals

at their own learning ability.

In light of the data,

students at this urban elementary school are scoring
significantly higher than others district wide.

As the

data supports, 18.25% more students were considered

proficient at the school site compared to the district's

overall scores in English Language Arts.

Goalwork is

meeting the needs of students who have set attainable goals
and is more effective than assigning traditional homework.
Schools in the district vary from high to low API

scores, low or high income families.

program improvement.

Some schools are in

This school meets the norm of any
There is a high free or

other school at the district.

reduced lunch population; it is program improvement, year
one.

Yet, there is a difference in test scores.
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The

difference in schools is that this school uses goal setting

skills rather than solely using traditional homework

practices.

Goalwork is supported by Haas(2008)which

encouraged homework to have purpose.

Cooper, Patall, and

Robinson(2006) discussed that homework that in order for

homework to increase student achievement, it needed to be
effective.

Goalwork is effective because meaningful goals

are established that are attainable for students to meet.
The main findings from the data analysis led to three

ideas:

equity for all students, the culture of universal

achievement of the school, and the knowledge of goalwork
(Figure 10. Effectiveness of Goalwork).

These ideas help

to determine if the findings lead into determining whether

setting attainable goals and using means of reaching those

goals are more effective than assigning traditional
homework.

Equity for All Students

Goalwork is equitable for all students primarily

because not all students learn the same or have the same

life experiences or are proficient.

Traditional homework

sets students up for failure if they do not understand the
concept or skill set necessary to accomplish the task.

Differentiating by using goalwork helps to support students
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at their zone of proximal development.

For students that

are considered proficient and need enrichment, goalwork can

offer a means to enrich their learning.

In assigning

goalwork, teachers consider the learning style of the
students and adapts to what the students need (Anderson,
2007, p.50).

Goalwork offers an opportunity for struggling

students to become successful learners and to feel

ownership of their learning.

Students that already have

Individualized Educational Program plans, students that are

at risk of retention, or need strategic or intensive

modification for learning strongly have a means of meeting
their goals through goalwork.

As Brimijoin concluded,

45

creating experiences that are of importance will lend to
academic achievement.

(Brimijoin, 2005)

Goalwork enhances

those experiences by setting meaningful, attainable goals.
This urban elementary school is similar to the school

district's demographics and those of the surrounding area
districts.

It is a school that has many English Language

Learners, Socioeconomically Disadvantaged students, a large
Hispanic and a small African American population.

Yet,

this school has more proficient students compared to its
district wide population.

For example, an average of 18.5%

of more Hispancis and 22% of more African Americans are
scoring proficient on this assessment compared to the

district.

Regardless of demographic, no student is

overlooked and the needs of students are met.
One reason for this can be the implementation of

goalwork.

Goal setting is used to help the needs of all

students and it is working as seen through the data.
Students have an understanding of what is expected of them,
regardless of their demographics.

It is an expectation of

doing whatever it takes for students to become proficient.

Culture of Universal Achievement

Teachers are analyzing their students' data with more

rigor and are able to ascertain what is needed for their
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students to meet standards.

Students are intrinsically

motivated to accomplish these goals because there is an

expectation from the teacher and themselves.
This school is considered a Professional Learning
Community which advocates from the No Excuses University

Network's a culture of universal achievement.

As a culture

of universal achievement, it's the community's commitment
to academic success and finding the means to accomplish it.

As a PLC, the community works’ interdependently in order to

achieve a common goal.

(Dufour, et al., 2006)

The heartbeat of the school's culture is strong at

the school site that was used for this study.

The fever of

No Excuses University with the mantra "We're going to
college!" resonating through the halls.

Students at this

school site understand the vocabulary of goal setting and

use this term throughout the day.

As teachers continue to

develop their own concept of goalwork, there is an

understanding of its value and worth.

Knowledge of Goalwork
There are several limitations to this study.

One area

was in what is a true measure of goalwork implementation.

Each teacher has their own way of defining what goalwork
Some teachers meet regularly

consists of in the classroom.
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to set weekly goals, while others set them based on longer

periods of time.

Although there was a significant growth

in test scores that is shown by 18.5% difference between

the school and the district's overall scores in English
Language Arts, it cannot be deciphered if goalwork was the

However, goalwork is a strong component.

sole cause.

Another perspective is that this assessment did not
adequately reflect the true instructional practices by all
due to the structure of the assessment.

Time is an

important factor in understanding if goalwork was truly
A longitudinal study may portray a more

effective.

adequate picture as to its effectiveness.

However,

reviewing the data for this study has indicated that

goalwork has been a high indicator for academic success.

Implications
This research sheds light on the need of redefining
homework.

Goalwork offers a feasible, realistic practice

that students can use to meet their learning needs.

It is

shown through the data at the school site and across the

school district.

Once established, the implementation of

goalwork allows for students, teachers, and parents a
valuable means of reaching the universal goal for all:

meeting or exceeding the academic needs of students.

48

The findings in this study illuminate the idea that

homework needs to be reformed.

Traditional homework is not

meeting the needs of students.

Goalwork, however, enhances

and engages the students to motivate their learning by

setting goals that help to meet or master key concepts.

It

is in using goalwork that students are able to be critical
stakeholders in their academic success.
Teachers need to consider the value of goalwork.

The

implementation of goalwork practices and test scores shows
that there is a realistic need to restructure homework

practices.

Informally, teachers remarked that although the

goal conference took time at first and students needed much

direct instruction to understand the process, their prep
time and homework checking time was used more effectively.

Once teachers implemented goalwork on a regular basis, they
have noticed that their students are taking more ownership
on their work and reflecting critically on their

individualized goals.

This compliments the notions of

using SMART goals to create individualized goals for

students as described by Cunningham et al.

(2000)

Goalwork also can play an important role when used for

intervention practices.

Individualized Educational Plans,

Student Success Teams, and parent-teacher conferences have
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begun to use the term goalwork in their discussions at this
school site.

Using this new terminology in order to set

goals and in understanding what is expected from the
student can lead to positive outcomes in the mastery of

goals in IEPs or other intervention strategies. Behavioral

modifications have also been used as goalwork. The school's
Student Success Team has used goalwork for building writing

strategies or practicing proper behavior in the classroom,

such as staying focused.
District assessments reflect how instructional

practices are working.

District personnel should consider

restructuring homework that will align to goal setting

practices.

The test scores that are viewed in this paper

offer valuable insight into understanding that goalwork was

pivotal in the success of students.

Currently, homework practices are outdated.

District

personnel need to have open conversations with their

teachers to determine if traditional homework has merit or
is simply used as busywork.

Changing the language of

homework is changing the language of our culture.

It takes

time, discussion, and practice, but it leads to creative

solutions for students' academic needs.
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Goalwork is defined as individualized practice that

helps to meet the goal of the student which is set by the
teacher and the student. Goalwork can instill individual
student success by enhancing, giving time and practice, and
self-motivate.

It is still in its infancy.

However,

goalwork creates a conversation for homework reform and to

illuminate the minds of educators, students' and parents of
their own goals for students.

Future Research Insight

Future research questions may be posed regarding:
1. Can goalwork be effectively instilled in a middle or

high school setting?
2. Would a larger class be able to meet the needs of each
student and his or her goals?

3. Can goalwork be used in a school setting that does not
work as a professional learning community?

4. How can a school district change its culture to instill

goalwork instead of homework?
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